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KS2 GUIDED READING POLICY

Reviewed: February 2026
Headteacher: Mrs A Barker 
Chair/Vice Chair of Governing Board: Margaret Hughes
Date of Next Review: February 2028 
This policy has been scrutinized to ensure it meets the requirements of the single equality duties. The school will make every reasonable adjustment to comply with the duties and actively avoid discrimination.
Intention

(Whole-class guided reading is where the teacher and children all read and respond to a text)
At St  Andrew’s Methodist Primary, we aim to instil in our children a love of reading that lasts for their lifetime, through sharing with them an enthusiasm for children’s literature and helping them to recognise the value of reading as a life skill. We hope to immerse our children in an assortment of literature that embraces and makes connections to our heritage, as well as the diverse world that we live in. 
In KS2, whole-class guided reading sessions are delivered and built skilfully as the teacher shares current, creative and challenging texts. These are dissected, through high-level questioning and discussion. Questions will be:

• Probing – pushing for more clarity or more depth

• Challenging – require re-evaluation or justification for thinking

• Bridging – more thinking across to other topics

• Reflecting – thinking about a learning process behind an idea or point

• Extending – move pupils towards greater complexity or difficulty

• Personalised – more personal angle or evaluative response

We appreciate that children need to be exposed to high quality and ‘rich talk’ conversations about books, to shape their abilities as confident, natural readers and writers. Therefore, we select and use new, stimulating texts that are influential and well-written to engage our children and promote powerful discussion. 
We strive to endorse a positive reading culture, where books and the love of literature is celebrated and valued. Our overall aim when teaching guided reading is to open up opportunities to capture the children’s engagement in texts. All pupils should receive high quality teaching of reading from teaching staff. 

By teaching whole class guided-reading we:

· Ensure our children can experience reading with their class teacher daily – whether this is them reading aloud, silently or being read to. 

· Move faster through longer texts, when the focus is on their narrative/chapter book (class read).  This gives opportunity for in-depth analysis e.g. language use, authorial choices & intentions. 

· Expose all of our children to their teacher’s expert explanations, modelling, questioning and feedback. 

· Enable teachers to better plan activities based on formative assessments gained from sessions. This allows for carefully planned and targeted next steps, in order to strengthen reading progression as well as attainment across the cohort.

· Build on children’s knowledge and understanding by linking texts used to the wider curriculum and encouraging ambitious choice of text. This means children are exposed to age-appropriate texts that are relevant to their year group expectations.

· Offer opportunities for class teachers to work with targeted children. 
Implementation 

At St. Andrew’s Methodist, our goal is to ensure all children are able to increase their vocabulary, fluency, comprehension and enjoyment from reading a wide variety of genres, including the work of different authors, themes and topics. 
Our whole-class guided reading allows for daily in-depth discussion of high-quality books for every child. We use stimulating, exciting texts to hook in our children, in order to offer engaging reading experiences, following a three-week rota per half-term. 
The repetitive structure of this is as follows:

	Genre Focus
	Sequence

	Fiction
	Week 1

	Non-Fiction
	Week 2

	Poetry
	Week 3


The use of pictures, film clips, lyrics and extracts from a range of different media and formats will be incorporated, as appropriate, to offer breadth to our children’s exposure.

We use a varied approach when teaching guided reading. This means every session can be different and tailored in the most effective manner to the reading being explored. This gives flexibility and inventiveness to class teachers to best cater for the needs and interests of their cohort. We use a range of strategies to deepen pupils’ understanding of the text. This may include;

· pre-teaching vocabulary
· revisiting prior knowledge
· making predictions on the basis of title and illustration, (whetting the reader’s appetite)
· giving advice to a character at a point of crisis or decision, noting personal response
· reflection on the whole text, summarising what has been read or mapping a character’s literal or emotional journey. 
Guided reading sessions are flexible in their approach and children will read during these sessions in a variety of different ways. For example, they may hear the teacher model fluent reading, then re-read the same extract themselves. They may read individually and feedback, work in groups, take turns in pairs or read aloud to their peers. The class may all read together at the same time. A number of strategies can be incorporated and used during one session, as most suited to the content.

Planning 

THE expectation is that guided reading is taught for approximately 20-30 minutes per day. Session may be linked to current learning across the curriculum. 
These sessions will include a range of reading activities that will allow children to demonstrate their understanding. This enables teachers to assess progress, linked to the studied text. Tasks will all enable pupils to develop their skills and passion for reading. 
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A menu of approaches to use in whole class reading

Below s 3 far-from-complete) It o approaches to use n whole-lassreading for developing puplls’
comprehension, for engaging them imaginatively and crtcally with texts and for creating opporturities to
assess thir progress.

Some of the activiies here could take just 2 few saconds of a lesson; some are more extandsd. For most of
them,the talk and th follow-up uestioning which surround them ara key.

Most will bs carefully planned into 3 lesson or eaching sequence, in which whole class,indvidusl and smal
Sroup/pai talk are intertwined; some willbe spontansous or responsive, inserted in where sppropriste

Of course, the planning of actvties will come second to thinking about learning. Wht do you want o teach
PUpIS? What do they need to practise? What do they need o be more confident doing? What can the text
itslf be teaching them - about angusge, about ideas, about the world,or about how texts work? What
activites willelp the text to do this?

Pre-reading Reconstructive activities

* Fre-tasch selectad Ter 2 2nd Tier 3 * Cloze (ideniifyor guess missing worcs)
vocabulary. Sequencing lines/churks

* Preech cultral/istorical/geographical * Workingfrom an slphabetised text to
context ecipher, snd to make sentences outof)

* Use lusrations or other images o tak * Trestfragments 2 cues topisce together
about context,or sbout themes, characters
and setings

* Miske precictons from [clozey-read)
fragments or rom the ite While reading

* Discuss questions or statements about

related topics/themes/issues/feslings/ e

comprehension

dlemms.
* Talksbout pupis’feslings sbout reading Pupilsread slntly
= Pupils resd in smal roups

Discuss quesions

Check understaneing

Explan, ciarify and wrk with vocabuary

Reinforcerecentiy.tearned words o dess

et it 0 2k auestions

Dislay relevant mages and ey werds

Make predictions

i resding withacting out

Annatate (Resd ith 2 pen)

Map ortrack changes and developments

Releasing text slowly e
odel inerence trough ta

© EpE sy Use lighting, music costume, props, sound-
= Randomly uncover words, phrases or linss e

* Move a ‘spotight over the text

Drams sround s theme or topic
Close eyes and imagine.

Researcn.

Shara personal anscdotes about.
Brainstorm a topic ordea

Making a semantic map around 2 topic
Lighting, music, sound-affects.




[image: image3.png]Discussing questions about the text

+ About refated experiences

+ About context and background

+ About connectins to other texts

+ About connections within the text

+ About what w nsad to knaw or ind out

+ About mesnings

+ About what's important orsymbolic and
why

+ About structures and patearns

+ About characters and theirpersonaities,
motiations and development

+ Aboutthe effec of words and how they are
being used

+ About possbiities and theories

+ About imprassions, reactions and feslngs

+ About what the writer might be trying to o

+ About opinons, praferences and evaluative
thoughes

+ About new or changed ideas

+ About what we've aiready read or found out

Recording immediate responses

* Write na resding journal

+ Write down immediate thoughts and

+ Talkme grids’

+ Annotate with questions, fesing, thoughts

+ Formuiate questions about the text using
question stems.

+ Pick out favourite/most sfective/most
interesting word/phrase/ins. Explain

Structuring pair/group talk

+ Same question for svery pair/ group
+ Diffarent question for esch par / roup
+ Statements to sgree/disagrae with

+ Telkme’ grids anatalk.

+ Questoning each other i role

+ Agrea on thres things tosay about.

+ Come up with ons key paint to mak.

+ Diamond nines  rankidess  sort cards
+ Preparing presentations

+ Trusorfaize

Close analysis of language

+ Questions about words’or detail effects

+ Find s(nother) detal uich.

+ Find quotationsto match ideas

+ Find 3 word/phrase which makes__

+ Allocate small chunks o the text o
pairgroups, o answer questions on and to
ok sboutto rest of the ciass

+ Pick outfavourite/most efective/most
interesting word/phrase/ins. Explain

* Close ayes. What image stays mos strongly.
from what just read? Why2 Find i

+ Annotating or hghlighting aspects of a text

+ Label moments in  text with maods,
emotions, characteristis.

+ Find svidence of

* ‘Bxploding’ quotations

Imaginative responses

+ Write from the poine of view of a character
+ Write an exra or missing it

+ Write s forma report ofan incident

+ Write news reports

+ Write exra or missing chapters

+ Write disres, esers, twets, texts.

+ Reawiten 3 iffrent form or genre.

ual responses

+ ustrate momants

+ Matchimages o moments

+ Crestean merpretatiecolge from cut.p
magesines o downioaded maga:

+ Storyboard camers shot or & sequence

Distillation activities

+ Invent a chapter cites o hesdines

+ Sumup..in one word / thres words / ane

+ Disil dislogus down t0°s iven number of
lines, for »scraenplay version

+ Summarisefor & small child




Below is a ‘menu’ of approaches that may be planned into a lesson (where appropriate) to support development of comprehension, imagination and critical minds as competent readers. The follow-up discussion and questioning will play a key role. These will influence activities planned in response to learning, e.g. what we want to teach, practise or strengthen. 
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* Reading journal: pupils keep 2 running
accoun of their feslings, thoughts and

responses.

Quizzes

“Role-on-the wall

Decison trees

Debte comments/ crticsms  provocative

* Make flow-charts, maps, raphs and.
disgrams of the story.
Make ook cover with 3 blurb
Map lnks, connections and resonances with
other text ortopic

* Close eyes. What image do you have of 2
why?

 Venn disgrams to compare charactars /
texts | chapters

* Mike Top Trump carcs.

Filmic approaches

* Compare s momentin the textwith
momentin a fim adaptation {orin several)

 Talkzng/or wrie sbout how you might fim
amament and why

* Attach camera shottypes to momentsin
passage.
Storyboard camers shots for s sequence
Talk and/or write sbaut how you would
directan sctor playing  character

it dialogue down o 3 given number of
fines, for a screenplay version
Design theset, costumes, lighting.

Chacse or descrine music for  passage or

Drama approaches

* “Vorcpop’ characters, bystanders, he.
author.
Interiew characters
Hot-sest charscters
Sull pictures; slow-mtion moments; ideo
i (sbstract nd ‘reststic) - small grougs,
orwhole csss
* Direct actos plying the characters, in
frozen or moving moments
Thought-tap charactars
Actouta sequence
Perform posms.
Blind guide around the scene
Tescherin-role 3 character
Inquest,trils nd inguiries
Ghostcharacters ratum to rafiect on svents
“Mante of the expert’
“Sculpt’ charactars at key moments
Postioning: arange charactars n 2 space, o
show heirralationships,stats or feelings
abouteach other.
Mime 3 sequence from astory
Eye-vitness: descibe whst you ses and
héar happening in 2 story

* Dramatic writng: suddeniy stop and write
role





       (North Yorkshire English Education & Skills)
One text may be studied and dissected across the five sessions or teachers may choose to study more than one text across the week. 
In Year 6, the class teacher will plan flexibly for extra reading sessions in line with the expectations of the End-of-Key Stage 2 assessments, ensuring reading revision is timetabled in appropriately in the build-up to SATs. Reading materials and formats will be delivered to best correspond with the requirements of the assessment. 
Reading VIPERS

In KS2, reading skills are explicitly taught and practised (outlined in the National Curriculum), through the use of VIPERS created by Rob Smith - The Literacy Shed. 
Each KS2 classroom has the reading VIPERS displayed visually. They are within each pupil’s guided reading journal, so the children are familiar and aware of the skills being taught.  
VIPERS is an acronym to aid the recall of the six reading domains as part of the National Curriculum. They are the key areas which we feel children need to know and understand in order to improve their comprehension of texts.

The six domains focus on the comprehension aspect of reading and not the mechanics, e.g. decoding, fluency, prosody. As such, VIPERS is not a reading scheme, but rather a method of ensuring that teachers ask, and students are familiar with, a range of questions. They allow the teacher to track the type of questions asked and the children’s responses to these which allows for targeted questioning afterwards.
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	KS2 Content Domain Reference
	VIPER

	2a Give/explain the meaning of words in context
	Vocabulary

	2b retrieve and record information/ identify key details from fiction and non/fiction
	Retrieve

	2c summarise main ideas from more than one paragraph
	Summarise

	2d make inferences from the text/ explain and justify inferences with evidence from the text
	Infer

	2e predict what might happen from details stated or implied
	Predict

	2f identify/explain how information/ narrative content is related and contributes to meaning as a whole
	Explain

	2g identify/explain how meaning is enhanced through choice of words and phrases
	Explain

	2h make comparisons within a text
	Explain


Teachers plan key questions for each session based on the content domain. Children are encouraged to orally rehearse the answer before writing anything down, acknowledging their first answer may not always be their best. At times, children may be given sentence stems and vocabulary that is expected to be used within their answer. This will model to children within the early stages of securing VIPERS how they need to answer questions in assessment situations and further study. Children are encouraged to provide evidence for their answer based on a text extract or a picture they have seen in the book. Where appropriate, children are encouraged to use evidence from a range of different places within the text.

Teachers will include direct reading strategies that will be modelled and taught with a focus on exam-style questions and technique. These include; reading for speed, highlighting key vocab, finding evidence, skimming and scanning, interpretation of test-style questions with careful reference to available marks.
Adaptations 

All children access a library of quality-first texts to ensure equal exposure to high-quality book-talk. Our aim is for the majority of our pupils to read the same material with differentiation of text-type only being used where necessary. This mirrors the expectation of the end of key stage reading test, where all children are expected to read and examine the same extracts. 
However, we recognise the importance of supporting our children, who are working below the expected level. Therefore, adaptation may be achieved in many ways throughout our sessions, this may involve:

· Difficulty of the text the children are working on

· Questions the teacher is asking them
· Activities will be used to extend, consolidate and support different readers

· The level of support they are receiving
· Resources may be given to scaffold learning, e.g. some children may use sentence stems or word mats
· 1:1 reading and small group intervention sessions are used for target children in each year group, in addition to guided reading. 

Impact
The reading curriculum at St Andrew’s results in pupils;

· Having a love of reading

· Developing sound comprehension skills

· Confidently exploring and analysing a range of challenging texts

· Developing reading skills in a sequential, rigorous way

· Accessing other areas of the curriculum with skill and confidence

· Making at least expected progress in reading from key starting points

· Being well prepared for the next phase of education

L. Gomm and J. Pamphlett

February 2026 
Please note that this document should be read in conjunction with the school;

· English Policy

· Key Stage 2 Reading Spine 
· Phonics Policy
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